PEDAGOGY OF LANGUAGES

OVERVIEW

This module on language pedagogy attempts to familiarise the
state resource groups and key resource persons on language
learning in the varied Indian contexts, language-in-education
situation, ways and means of teaching languages and language
assessment. It presents initially objectives of the module,
concepts and ideas on language learning-teaching with points
for discussion and reflection. It also illustrates with activities in
classroom situations and different skills of language learning
both in Hindi and in English from early stages of learning
to upper primary stage. It presents ideas and strategies for
addressing the concerns viz. gender, special needs, inclusion
among others. The ideas, activities and the processes may
be adopted in different Indian languages in varied contexts
suitabily. The final section makes an attempt to evaluate the
learning from the module and the feedback from the users. The
outline of the module is as follows—

e Language learning and the centrality of language in
learning, language learning-teaching situations in India,
language-in-education policy, three language formula and
multilingualism.

e Teaching of languages as first, second and third language.

* Objectives of language teaching and meeting the learning
outcomes.

e Teaching of language skills—listening, speaking, reading,
writing; teaching of grammar, vocabulary and literary texts
with illustrations in English and Hindi.

e Language assessment and its processes—continuous
assessment, peer assessment, self assessment, and the
reporting of outcomes.

e Addressing the national and educational concerns viz.
gender, special needs, multilingualism, diversity, and
inclusion in teaching-learning contexts.

This module on language pedagogy attempts to support

state resource groups / master trainers to—

e understand the various aspects of language education
viz. nature of language learning, role of language in
learning, multilingualism as a resource and a strategy,
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language-in-education policy, objectives of language
teaching in Indian contexts, the ideas and philosophy of
National Curriculum Framework-2005;

e familiarise teachers with the approach of integrated skills
(LSRW) for literacy and language learning, engaging
children in context based activities for developing
communicative competence of the children, providing
authentic texts and assessment as learning approach;

e be able to chalk out the learning outcomes and
pedagogical process for language teaching-learning for
different stages;

* sensitise teachers on usingvarious strategies tolanguage
teaching which include language skills - listening and
speaking, reading, writing, and teaching of grammar,
vocabulary and so on;

* build an understanding of generic concerns such as
knowing the learner, gender issues, special needs,
inclusive classroom, school based pre-vocational
education and others such pertinent issues;

e understand the processes and use the strategies for
continuous assessment and the reporting of learning
outcomes; and

e enable them to build the capacity of teachers in order to
achieve learning outcomes stipulated for every class in
different subject areas.

LANGUAGE AND LEARNING: LANGUAGE LEARNING
SITUATIONS IN INDIA

Language is an essential part of all human beings and society.
Every child learns her mother tongue/ first language naturally
without any serious attempt to learn it. This shows the natural
instinct and characteristics of humans to learn languages. As
we grow, we learn many more languages in formal or informal
settings. How do we learn languages? Language learning or
acquisition involves processes though which children apply
implicitly or explicitly strategies like observation, classification,
making hunches and its verification and so on. In order to fully
appreciate the role of language in education, we must begin
to develop a holistic perspective on the nature of language, its
interface with other aspects of life and society, assumptions
about language learning and how we can support the learner’s
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attempt to learn the language. Countries like India have
many languages and one can find multi-lingual speakers in a
typical Indian classroom. Children come equipped with their
mother tongue to school and learn the language of state/
school simultaneously or subsequently. They also learn a
foreign language like English which in most Indian situations
is assumed as a second language. As language teachers we
need to understand and reflect on how language learning takes
place and what the conditions are for learning a language in
our classroom contexts. As we proceed, let us ask ourselves
some questions. You may discuss these questions in groups.

Discuss and Reflect

e Can you remember how you learnt your mother tongue?
Can you recall specific details/situations and write your
first / mother language learning experiences? Try writing
your second language learning experiences?

e What do you think is the difference between the two-
learning experiences that of the mother tongue and a second
language? Are the stages of learning the same?

e Canweusethelanguages of childrenin the teaching-learning
of languages and content subjects in the classroom?

When our children enter school they come with a language,
their mother tongue. They know the language very well according
to their age and cognitive level. They can converse with anyone
in their language. As language teachers we should know how
to make use of the linguistic awareness and knowledge of
children to enhance the learning of the first language further
and to support second and third language learning. Linguistic
awareness exists in the learners knowing how sounds are formed
into words and words together make meaningful sentences.
This shows they have an intrinsic grammar and know how to
use it. (This does not imply that they know the rules of grammar
well.) We need to build on whatever the children bring to their
classroom and move forward to familiarise the second / new
language like English or any second language.

Multilingualism

e Multilingualism is constitutive of the Indian identity.

e Multilingualism is a natural phenomenon which relates positively
to cognitive flexibility and scholastic achievement.

* Several recent studies have effectively demonstrated the positive
relationship of bilingualism with cognitive growth and scholastic
achievement.
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* Bilingual children not only have control over several different
languages but are also academically more creative and socially
more tolerant.

* The wide range of linguistic skills that they control equips them
to negotiate different social situations more efficiently. There is
also substantial evidence to show that bilingual children excel in
divergent thinking.

e Now that we also know of the positive relationship between
multilingualism, cognitive growth and educational achievement,
there is every need to promote multilingual education in schools.

One of the strategies to incorporate multilingualism in class
is to use learners’ languages and knowledge as a resources to
build bridge between L, and other languages and knowledge.
The classroom as a whole is a rich resource for multilingualism.

£
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Creating language rich environment

Learning languages as first, second, and third language

We know that mother tongue/first language is learnt without
much conscious effort as the language is in the ambience/
environment of the learner. This is not the case with the second
or foreign language teaching-learning situations. The language
is not available naturally to the learner. This makes the learner
learn the language only through limited engagement and
exposure to the language. English language teaching-learning
in India in non-English medium, or in low resourced English
medium contexts, or any Indian language in other states/region
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where the language is not the dominant language (like Hindi in
non-Hindi speaking states) is the example for such situations.
Strategies for teaching-learning the language as first, second
or third language may demand different ways i.e. processes.
The curriculum and material for learning a language as first
language focusses on authentic literary and non-literary texts
and an extensive use of language by learning in varied and
demanding context. The second language situation needs to
begin from building familiarity with the language in contexts
and then attempts to take the children to higher order language
skills. In both the situations learning of one language (in terms
of skills and acquiring grammar) benefits the other. In other
words, linguistic faculty in the children develops as a whole to
support any language learning. Here are two illustrations from
typical Indian contexts where the Indian languages find them as
second or third language within the same linguistic community
and in other language community situations as well.

Hindi, Urdu or any Indian language is also taught as second
and third language in other regions. For example, Hindi is a
third language in southern states and in north eastern states.
Materials and pedagogical processes for teaching the language
demand different treatment from teaching the language as
first language in Hindi heartland. Other example could be
the tribal/minor language situations in the states of Odisha,
Sikkim, Nagaland, Manipur, Jharkhand, Chhattisgarh and so
on. Let’s take the typical example the state of Sikkim where the
medium of instruction is English and officially first language is
also English. Mother tongues of children are there as second
language and Hindi is the third language. This makes the
language classroom much more complex. English is not there
outside the school environment, but is considered as the first
language and second language pedagogy is adopted while the
mother tongue is treated as a second language. How can a
teacher in this situation plan his lesson?

Discuss and Reflect

e When children begin to learn a second or third language,
they already know the first language. They know the letters
of the alphabet of the first language may speak and read the
first language. Does this mean that the teacher can start
the third language with the introduction words and letters
of alphabet in writing?

e How many languages are taught or offered in your state?
Do you think the three language formula is implemented in
your state effectively?

Pedagogy of Languages 293

Module 10 - Pedagogy of Language.indd 293 19-08-2019 13:27:58



294

Module 10 - Pedagogy of Language.indd 294

LANGUAGE Across THE CURRICULUM: PROMOTING
CENTRALITY OF LANGUAGE IN LEARNING

Every teacher has to be a language teacher because language
plays a role in the teaching-learning of content subjects.
Language learning takes place while learning Science, EVS,
Social Science, Mathematics, and so on. The ideas and content
get conveyed and understood through language. Planning the
lesson and the activities across various subjects with a focus
on language learning would yield benefit for both content and
language. Working on themes across the subjects will enhance
teaching-learning of subjects and language learning. In this
case learning becomes authentic as learners are involved fully
when language is used in context and meaningful situations.
Here are two such tasks which aim to achieve language learning
across the curriculum.

Task I

Learners in groups of four are asked to notice and gather words
and phrases on the theme ‘water’ from their neighbourhood
and how these are used by people. Learners are asked to write
these words and phrases on chart papers and display on the
walls of the classroom. Each group may develop paragraphs
using these words and phrases and information from the
subjects like Science, EVS, Social Science etc.

Task II
Project work is another task where learners could experience of
integration of all the subjects. Here is an illustration.

= Planning a tour/trip to a historical place

» Subjects: Geography, History, Language

= Language skills: Listening, speaking, reading, writing,

analysing and critical thinking

Learners in group plan a tour to a tourist spot located
nearby. They can prepare an itinerary. Teacher can guide them
on booking the vehicle, bus or train tickets, hotel/guest houses
for accommodation.

The students will observe and note down the following
e Geographical location
e Weather and climate

Historical significance

Architecture, arts and aesthetics

e Language spoken around

Information available on the signboards
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e Environment related information — garbage bins, greenery,
public washrooms, etc.

After the tour/trip, learners can share and discuss their
notes and write their experiences in the form of a report, a
narration, or a story.

Let’s take a look at what teacher does to familiarise children
to the English language.

Teacher Practice

Ms. Rekha Rani teaches classes I and II in the Government High
School in Nasirpur in Uttar Pradesh. She supports her children to
feel confident speaking in their mother tongue and also in English.
She makes her children to sing rhymes in their mother tongue and
in English. She writes the names of the objects on a paper in big
bold letters and pastes on them on the walls so that children notice
the names of objects and use them. She also uses formulaic usages
like

May I come in?

How are you?

Can I borrow your pen?

May I go to toilet?

What is the price of your bag?

Would you mind switching off the light?

I beg your pardon.

Keep quiet.

She has made all her children write the names of the objects and
things available in the classroom and in the school in English
and Hindi. The names of the objects are like door, window, table,
blackboard, roof, water pot, etc. These are written in full sentences
like, This is a door. These are windows and so on. She says, “This
will help my children know the meaning of the language chunks
i.e. words and phrase as a whole, like “May I go to the toilet?”. Here
the children understand the meaning first that it is a request to
go to the toilet, rather than knowing the grammatical rules. Once
meaning is known the grammatical understanding can develop on
its own. For the second activity of writing the names of things and
objects in English, she says, “This helps the children in noticing the
language visible in the environment.”

Creating language rich environment

Children need to use the language in meaningful contexts in
order to learn the language well. This can be said as, LEARNING
TO DO IT, BY DOING IT’. One cannot learn swimming without
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getting into water and trying to swim. Language learning has to
provide opportunities for the children to use as they notice and
get exposed to (new) language. In the above Teacher Practice,
the teacher knows very well that the children may not know
the structure and functions of the individual words they are
using, but they know the meaning of them. The purpose is
communication in a context. During the processes of using
such phrases and sentences (we can call them as ‘language
chunks’) the children learn the language subconsciously
without any anxiety and they start using them spontaneously
in their conversations. This ‘input rich environment’ where
the language is seen, noticed and used by the children helps
them learn the language and the proficiency in the language
also increases. It is not enough to just provide language
rich input in the classroom, it is also necessary for children
to interact with their peers and the teachers and use the
language for purposes more than what has been given to them
during the input time. Language inputs received by children
through teacher’s language, printed material like textbook
and supplementary materials need to be supported by scope
for interactions in the classroom. Interaction with peers, with
teachers and others in the language promotes children to use
language for purposes. This enables children to acquire / learn
the language in context.

Learners should develop and possess both Basic
Interpersonal Communicative Skills (BICS) and Cognitively
Advanced Language Proficiency (CALP) (Cummins and Swain,
1986). The language ability that is associated with BICS largely
involves the skills to perform effectively in situations that are
rich in context and undemanding at the level of cognition. The
language of here and now and that of peer group interaction
belongs to the domain of BICS. CALP level abilities are needed
to perform effectively in contextually poor and cognitively
demanding situations. It would generally be acquired through
instructed language settings.

Strategies for Language Learning

* Create conducive classroom environment and ensure that all
children participate.

* Connect language learning to the children’ daily life, culture and
society.

* Plan and use activities like pair work, group work, interactions
effectively in the classroom.
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* Create class libraries to promote reading, shared reading and
study groups.

* Use role-play and storytelling as a strategy to teach all the four
skills in conjunction.

* Reflect meaningfully on incidents which occur in day to day life.

e Use media inputs such as magazines, newspaper, ICT, etc. in the
classroom.

Discuss and Reflect

e How can a teacher create a language rich environment in
her classroom and in school?

e How can teacher promote BICS and CALP in children in
context?

In this module, exemplars from early literacy till upper
primary stage have been given covering different aspects and
these can be adopted/ adapted as per the age, interact, level
and context of the students.

LANGUAGE AND LITERACY IN EARLY YEARS
(WITH REFERENCE TO CLASSES 1 & 2)

Children already have good control over at least one spoken
language when they come to school. They are aware of
environmental print and have experimented with written forms
of communication through scribbling on walls, mud, paper,
books, etc. These experiences of children reflect the fact that
reading and writing develop at the same time among children
and are inter-related. Children do not learn how to read first
and then learn how to write. Writing is often easier for some
children to begin with than reading (Clay, 1991). Children’s
day-to-day observations reveal that listening, speaking, reading
and writing are not in any way linear or isolated processes.
Research on literacy learning clearly shows that the processes
of reading, writing, listening, viewing and thinking develop
simultaneously as children become literate (Cooper, 2000).
In schools, these research findings and rich experiences of
children should be built upon in the learning process.

The goal in all reading situations should be to ‘understand’.
It is imperative that the message that is conveyed in the printed
text be understood. Literacy is not viewed merely as decoding
but rather the whole act of reading, including comprehension
(Mason and Sinha, 1993). Emergent literacy perspective
advocates literacy learning by interacting with meaningful texts
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for genuine purposes including enjoyment. This perspective
focuses on all aspects of language (semantic, syntactic and
grapho-phonic), and not merely on phonics (Sinha, 2000).

Reading and writing are both acts of meaning making.
Children use their previous experiences and other contextual
cues to make meaning in reading and compose meaningful
texts in their writing. This understanding empowers teachers
to cast away conventional ways and methods and gives them
opportunities to deal creatively with the specific needs of their
classrooms.

LITERATURE FOR CHILDREN

It is important that children have access to books which are
meant for enhancing their literacy skills. Literature for children
is considered an authentic source of material for reading. In
the early years of literacy and language learning, literature
becomes an essential source of learning. It elicits spontaneous
responses from children paving the way for language learning.
Reading stories to children opens up the process of learning
language skills in an integrated manner. A story or poem from
such literature, for instance, motivates them to read, listen,
speak and write. It is important to develop some criteria for
selection of literature for children, keeping in minds the age,
interest, language and appropriate themes.

The following are some of the forms of literature for children.
You may ask teachers to add to the list. Give some examples
of stories/poems/drama and books for children. You can also
add ICT based materials for children.

e Picture books and ‘beginning to read’ books for the early
reader

e Fairy stories

¢ Animal stories

e Folk tales, poems and songs
e Myths and legends

e Stories from the classics

e Travel and adventure stories

e Tales of heroes of history
The following is an exemplar of a story. Teachers can be
encouraged to create more exemplars. They can modify this
story as per their needs.
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Exemplar-1

Title of the book - A Crow’s Tale

Writer and Illustrator - Judhajit Sen Gupta
Publisher - National Book Trust, India
Classes - [and II

Introduction — This is a picture story. The main character
in the story is a crow. The crow collected straws and put them
together to make a nest and laid eggs in it. It looked after its
young ones till they were able to fly.

Possible activities

Step 1: Weaving a story
e Teachers should show the cover page of the story to children.
Children may be encouraged to give responses, whatever
comes to mind: words, phrases, related experiences etc.

e With the help of the pictures given in the book, try weaving
a story with the children.

= Sinceitis a picture story and children would be introduced
to the pictures for the first time, so accept their various
guesses. Also, give them the opportunity to express the
reasons behind their predictions.

= It is important that the teachers do not try to lead the
children towards any pre-determined story. Rather,
they should encourage the children to express their
imagination and curiosity to guess the next part of the
story.

= Also, encourage children to name the characters in
the story. As the story progresses, provide the children
with the opportunity to talk about related experiences,
eliciting responses to questions such as — Do you have
pets at your homes? Who looks after them and how?

= Develop a list of books read, on the bulletin board, and
keep adding to it. Place the book in the reading corner for
children to browse and read.

Step 2: Story writing and reading

Let children narrate the story. Teacher writes the details on a
chart. Then the teacher reads it out to the students, placing the
finger under each word as he/she reads it.
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Step 3: Observation

Provide children an opportunity to talk about their experiences
of observing different kinds of birds. This can bring in the
concept of multilingualism, through the names of birds in
various languages. Link these with the story. For example:
What do birds do? Where have you seen birds? Have you seen
a nest?

Step 4: Observation chart
Expanding on the observations, art integrated learning can be
introduced. Children can be encouraged to maintain a scrap
book, drawing or pasting pictures of different birds on chart
papers and writing their names in it. This will create print-rich
environment in the class.

After these initial activities, this can be extended further by:

e Talking about environment

e Talking about colours, numbers, size and sounds of the
birds

¢ Keeping water and food out for birds
The teacher can assess children on language skills, communication
skills, children’s participation and involvement, ability to share
experiences with their peers etc.

Storytelling to young learners
Story telling is important for language acquisition. It provides
opportunities to engage with language and motivates learners
to produce language. Stories capture the imagination of people
of all age groups, particularly children. Reading aloud a story
familiarises the learners with the sounds of the target language.
Most stories for children have phrases which are repeated. A
teacher should choose such a story which has pictures related
to the actions of the story. She/he reads the story or tells it a
number of times to provide multiple listening opportunities.
This ensures reinforcement, exposure to variety of vocabulary,
phrases etc. When children repeat, they repeat meaningful
chunks of language from the story.

Objectives:
e To introduce the target language in a meaningful situation

¢ To develop socio-personal qualities
¢ To inculcate values like sympathy, empathy, fellow feeling etc.
e To help learners express through art, roleplay etc.
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e To develop LSRW skills with understanding; critical and
analytical thinking

* To enhance creativity and imagination

* To assess the learners by observing them when they retell the
story; their creativity in retelling, extending the story, like and
dislike of the characters, use of vocabulary, voice modulation,
&l

Exemplar-2

Activity 1 (Beginners)

Teacher chooses the story which has lots of repetition and can
lend itself to actions by the teacher. The teacher reads the story
over and over again. After sometime she stops in between for the
learners to extend the story by recall. This is an automatic reflex
and will lead to learning of chunks of meaningful language.

Activity 2 (Primary students)

Learners will help each other create a story. The teacher or
leader will tell the beginning of the story. Each of the learners
will continue the story by adding situations, incidents, new
characters etc. They can add expressions, voice modulation,
rising and falling tone, exclamation, wonder, sounds etc. while
narrating. Here learners can switch code or mix code. There
should be no attempt by the teacher to correct the grammar,
pronunciation of the students while they are narrating the
story.

This activity will make the learners acquire usages of
language in a stress-free environment. They will use their
imagination and creativity and add dramatic effects through
voice modulation. The teacher can present the story created by
the learners in the target language later on.

Activity 3 (Upper primary students)
Writing a story through pictorial inputs.

The teacher will provide a series of pictures based a a story
to the learners. She/he can ask them to look at the pictures
carefully, work in groups to develop an outline of the pictures.
They can discuss about the characters and situations in the
pictures. Now they write the story in groups keeping in mind
their outline and discussion. One member from each group
can narrate the story. The group can make the presentation
through role-play using suitable props. Teacher can guide
them in writing the script, dialogues etc.
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Discuss and Reflect

1. How can these activities and tasks help in language
learning, value inculcation, promotion of arts and
aethetis and care for environment?

2. In these activities where can we use ICT appropriately?

Exemplar-3
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Reading Corners

Creation of reading corners in the classroom helps in building
an enviornement for language acquisition/ learning. A variety
of books should be kept in the reading corners and these should
be accessible to the children. Children should be provided
opportunities to select and browse books independently and
according to their interest. The exposure to language in reading
corners can be fruitfully extended by engaging them in listening,
speaking, reading and writing activities in pairs and groups.
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The details about Reading Corners can be obtained from the
brochure developed by NCERT- Reading Corners. (wwuw.ncert.
nic.in)

Print Rich Environment
The print rich environment is an integral part of literacy and
language learning. It consists of context- based and relevant
material for children. These could be chosen by children and
teachers together: pictures, rhymes, stories, etc., which may be
changed from time to time.
The following are some suggestions

e Give sufficient time to children to observe the pictures.

e Pictures/posters give children the opportunity to talk about
things, persons and happenings.

e Give space to the imaginative world and creativity of children
in the class, encourage them to create their own poems,
stories and dialogues.

e Encourage children to express themselves and write on the
basis of pictures. This writing may include just drawing
lines, invented spelling or conventional writing.

In National Achievement Survey 2017 which was based on
Learning Outcomes, percentage of correct responses (on an
average) for classes III, V and VIII has been found as follows:

Class III : 68%
Class V : 58%
Class VIII : 57%

Do you know about your state average achievement and your
district average achievement? Details are available on http:/ /www.
ncert.nic.in/programmes/NAS/SRC.html. We need to reflect on
how to improve learning outcomes of our children in languages.

LANGUAGE LEARNING OBJECTIVES AND LEARNING
OuTcomEs

Teachers need to understand the objectives of language
teaching and learning outcomes of the stage or class they are
teaching to enable them to plan their classroom processes
effectively. This helps in understanding the learner, his /
her contexts, language skill requirements, types of texts and
processes expected from a teacher to plan a language lesson.
Teachers need to plan their classroom process accordingly.
The implementation of Learning Outcomes is mandatory for all
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states/UTs. The learning outcomes are in alignment with the
overarching objectives of language teaching-learning, the skills
and competencies which need to be fostered. You may refer to the
objectives and skills as delineated by the National Curriculum
Framework and the syllabus developed as a follow-up to it.
Learning Outcomes translate the objectives into competency
based learning. You may refer to Learning Outcomes document
available at www.ncert.nic.in.

Let’s now take one lesson or part of the lesson for planning
and the processes in the classroom. Here is the first lesson
from class VI English textbook Honeysuckle, Who Did Patrick’s
Homework?

1. Pre-reading e Children discuss in pairs/groups their likes and dislikes about
doing homework and share with the whole class.

¢ Teacher may play an audio text beforehand or play clip on homework
from QR code of the textbook, NROER or any other source.

2. | While reading e The teacher may do a model loud reading of the text with proper
pronunciation,

e The class may be divided into pairs or groups of four and read by
taking turns. Teacher facilitates children to decode the text with
comprehension. Teacher supports them in reading as and when
children ask for meaning of words and pronunciation of words and
so on. Further, he/she can also provide strategies to learn like using
the dictionary, finding the meaning in context etc.

e Teacher may ask questions after each chunk to know whether they
have understood the text.

3. Post-reading— e In groups or in pairs, children are directed to the post-reading
Reading questions from the textbook. This is first done orally in groups as
comprehension the teacher asks the questions and then children may be asked to

write individually.
* Teacher also supplies some more questions moving beyond the text.

3.a | Working with e This is vocabulary/ grammar activity based on the reading and the
language: language items of the text read.
vocabulary e Children are now asked to find the words to fill in the blanks. They
may go back to the text and read again.
3.b | Listening and * Teacher may now ask the children to listen to the story from NROER
Speaking / e-pathsala and answer some questions or do any of the following

¢ Retell the story in short or the summary of the story.
e Tell the story in any other language / mother tongues of children.

3.c | Speaking e Children first in groups of three or four do the brainstorming activity
of gathering ideas and how to say it while speaking.

* Then they speaking on how they feel about their homework.
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3.d | Writing ¢ Children now write their feeling about homework. Teachers would
tell them how to gather ideas, jot them down, write the first draft
and edit and finalise the paragraph. Children do it as group work
and then as homework.

Activity for the KRPs

e Refer to the Learning Outcomes of any particular class and
discuss the following with your partner/peer:

v Give an example of the pedagogical processes required to

achieve any learning outcome.

v Think of an activity/task for reading or any other skill
or competency from the textbook you are using in your

classroom.

e Do you think children are burdened in the name of
homework and other extra work in school and at home?
How would you make language learning joyful?

e Choose any lesson and plan pre-reading, while reading, post-
reading, vocabulary, grammar, writing and also address
issues such as gender sensitivity, inclusion, environmental

sensitivity, etc.

Skill specific tasks

Let’s now see how each language skill— listening, speaking,
reading, writing and other language aspects like vocabulary
and grammar can be taken up in the classroom.

Listening and Speaking

Listening and speaking based on the lesson, who Did
Patrick’s Homework? (Honeysuckle, English Textbook for

Class VI)

Pedagogical Processes Learning Outcomes

Children
e listen to English news (TV, Radio) as a
resource to develop listening comprehension

* watch/ listen to English movies, serials,
educational channels with sub-titles, audio-
video materials, talking books, teacher
reading out from materials, and understand
and respond

e participate in individual talk viz. Introducing
oneself and other persons; participate in role
play / make a speech, reproduce speeches of
great speakers

Children

* participate in activities in English like role
play, group discussion, debate, etc.

e recite and share poems, songs, jokes, riddles,
tongue twisters, etc.

e respond to oral messages, telephonic
communicationin English and communicates
them in English or home language.

e respond to announcements and instructions
made in class, school assembly, railway
station and in other public places
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Listening Task

Group Dictation

Children are divided into groups of three or four. Teacher reads
out a chunk from the lesson, ‘Who Did Patrick’s Homework?.’
Teacher gives instructions clearly to listen carefully. After that,
she asks them to recall what she has read out and note down
the points. She allows them five minutes to recall and write.
Once children have done it, she asks them to listen to the text
again. The children’s writing may be close to the original.

Patrick never did homework, “Too boring,” he said. He played
hockey and basketball and Nintendo instead. His teacher told
him, “Patrick! Do you homework or you don’t learn a thing.” And
it’s true; sometimes he did feel like on ignoramus. But what could
he do? He hated homework.

We have given an example of dictation activity. But dictation
can be taken up in a variety of ways depending on students’
age and interest.

Speaking activity

Role Play

The teacher provides an opportunity to look at homework
from the perspective of parents and teachers. The teacher
forms groups consisting of 3 students and gives all students
photocopies of roles to be enacted.

ROLES

Parent-1: Feels that home work is necessary, children must do
homework everyday.

Parent-2: Believes that homework is necessary but not too
much. Children should have some time to play.

Teacher: Homework makes learners to recall and reinforce, helps
to understand the subject better and improves one’s writing.

Activity for the KRPs

e The listening task is paragraph dictation. Teacher read
out one paragraph and children listened to it and then
attempted to recreate it based on their listening. How do
you think such activities help in promoting listening in the
classroom?

e Why is it important to encourage children to interact in
groups in any task or activity?
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Reading

Readingis an interactive process that goes on between the reader
and the text, resulting in comprehension i.e. understanding the
text. The text presents letters, words, sentences, and paragraphs
that encode meaning. Reading is not just decoding, it is an
attempt to create meaning. The reader uses knowledge, skills,
and strategies to determine what that meaning is. Therefore we
can say that reading is an interactive and constructive process.
The interaction between readers and the text allows readers to
construct their meaning according to their acquired knowledge
and experiences. Individuals construct their own world-view
as they grow and come into contact with their surroundings.
Therefore each student’s interaction with a particular text
differs and each student constructs meanings as per his/her
previous knowledge.

Pedagogical Processes Learning Outcomes

The learner may be provided opportunities in | Learners

pairs/ groups/individually and encouraged to- | ¢ Will be able to read a variety of texts in

e Read different kinds of texts such as English, can identify the main theme,
prose, poetry, plays for understanding characters, sequence of ideas and events and

and appreciation and write answers for
comprehension

raise questions based on their reading

read/ discuss the ideas of the text for critical
thinking

relates with his/her personal experiences

reads to seek information from notice
board, newspaper, Internet, tables, charts,
diagrams and maps, etc.

responds to a variety of questions on familiar

and unfamiliar texts verbally and in writing

Perspective of in-built assessment while reading
You can assess the reading of the learners by asking a variety
of questions such as true/false, matching, multiple choices,
short answer type, gap filling, completion type, word attack
questions, table completion type etc. You can assess them for
locating the information, identifying the main ideas, interpreting
the text, and drawing inferences.

Designing good test items and questions is an art, and
teachers should spend time thinking about and devising such
questions.

Activity for KRPs
Why do learners find it difficult to read with comprehension?
List the reasons and suggest possible strategies.

Writing
Writing helps us express ideas and convey our thoughts to
readers. Writing is not something that begins and ends when
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it is put down on paper for the first time. It is a process that
involves planning, drafting, revising, editing and rewriting.
In order to improve the writing skills of our learners we need
to understand the process of writing. The purpose of writing
is the expression of ideas, the conveying of a message to a
reader. Written language is different from spoken language
and therefore the writer also needs to keep in mind some
formal aspects such as neat handwriting, correct spelling and
punctuation, appropriate grammar and careful selection of
vocabulary.

Pedagogical Processes Learning Outcomes

The learner may be provided opportunities in | Learners

pairs/ groups/individually and encouraged to- | * draft, revise and write short paragraphs

e understand the context for various types of | based on verbal, print and visual clues
writing such as messages, notices, letters, | « write coherently with focus on appropriate
report, biography, diary entry, travelogue  beginning, middle and end in English /
etc. Braille

* draft, revise and write in English / Braille |« write messages, invitations, short paragraphs

with punctuation and with focus on| and letters (formal and informal) and with a
appropriate beginning, middle and end sense of audience.

e write a book review e write a book review

Let’s now see how a writing task/activity can be taken up in
a classroom situation.

Prior to writing/ | This stage involves thinking and generating ideas through discussions
Brainstorming or visuals. It will also include thinking about the purpose of writing. For
example, a letter of invitation will be more formal than a letter to a friend.

Writing This stage involves organising information, selecting appropriate language
and of course the act of writing itself. Revising is also part of this process
as the writer may choose to pause and reflect on what they have penned
before closing the piece.

Revising and This process includes re-reading, reviewing on the lines of:
reviewing * Do I need to re-arrange my sentences?

* Have I missed a point?
e Are there repetitions?
e Can I present a point with better vocabulary or new examples? etc

Editing Here the writer ensures that the written text is correct and also checks
punctuations, spelling and grammar, etc. A final careful revision is also
carried out at this stage.

Rewriting Writing the final draft
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Write a formal letter to the principal of your school requesting
her/him to arrange for extra music classes.

You can assess writing on vocabulary, presentation of the idea,
coherence, grammar and punctuation.

The types of questions that are set for assessment need to
go beyond what is given in the book. Writing tasks need to be
creative and open ended so that learner can write from his/ her
context and enrich the writing with examples.

Activity for KRPs
Develop an activity which will focus on enhancing gender
sensitivity/ inclusion/ environmental sensitivity/ scientific
temper integrating it with subject specific theme.

Write a paragraph on the topic, educating the girl child.

Divergent/ creative Questions
Divergent questions allow children to explore different avenues
and create many different variation and alternative answers
or scenario. Divergent question is a question with no specific
answer, rather it exercises one’s ability to think broadly about
a certain topic. Such questions also address the generic
concerns such as special needs, gender and so on. Extrapolative
questions in the textbooks and extensive reading texts in the
supplementary could be well exploited for developing divergent
thinking in children.

The following rubrics for meeting the needs of children with
special needs (CWSN) from the Learning Outcome document
could be used while designing divergent questions.

Sl. No. Meant For Suggested strategy to be adopted
1. Children For the benefit of children with low vision,
with low vision * Coloured chalk, sketch pen etc. can be used.
* Blackboard work with big writing would help.
* The seating arrangement should be made appropriately at the
front row, and near the window for more light etc.

2. Children For the children with hearing impairment
with Hearing * Arrangements should be made so that they can sit near the teacher.
impairment * The teacher should speak loudly, clearly and with pauses.

e If needed the teacher should repeat.

3. Children Such children may face difficulties in oral language (fluency):
with Cognitive reading (skip words): eye-hand coordination (illegible handwriting)
impairment, and in understanding figurative language. Teachers may devise
Intellectual appropriate strategies throughtheir own creativity and patience: they
Disability may consult colleagues and they may also consult DEGSN, NCERT.
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4. High achievers

Such children may be provided activities leading to divergent
thinking.

Example: These children may respond very imaginatively in Let’s
Listen and talk and Say aloud section of the textbook. Additionally
they may be provided a variety of texts with new vocabulary and
slightly challenging cognitive level.

Vocabulary

Learning vocabulary is one of the initial steps in learning a
language and a lifelong process. Vocabulary may be extensive
(the number of words) and intensive (the multiple meanings
of a word). Vocabulary range is directly linked to reading
comprehension. Merely giving children the definitions of new
words is not enough to improve their comprehension. The
children’ minds may not retain the definition, and would be
blank when they encounter the same words in some future
reading task. However, if children are provided contextual
information leading on to a definition of a new word, the
comprehension level would rise significantly. Following are
some strategies:

e Using the word in 5-7 sentences to illustrate its meaning.

¢ Re-reading the sentence and reflecting on the context/
situation.

e Providing clues to facilitate guessing.

Then, the children will by themselves arrive at the definition.
For younger children, acting out the word, or drawing its picture
would help in associating the sounds with words, and pictures
with words and the word ultimately with its meaning. We do
a vocabulary activity along with the Learning Outcomes to be
achieved through the activity.

Learning Outcomes Class IV - Vocabulary

Pedagogical Processes Learning Outcomes

Children

context

meaning

context

texts

* notice categories and word clines e solve simple crossword puzzles, builds
e enrich vocabulary in English mainly through word chains, etc.

e start using dictionary to find out spelling and | * infer the meaning of unfamiliar words by
¢ infer the meaning of unfamiliar words from the | ¢ writs/type dictation of short paragraphs

e take dictation of words/phrases/sentences/ | ¢ use dictionary to find out spelling and
short paragraphs from known and unknown meaning

Children

reading them in context .

(7-8 sentences)
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Exemplar-4
Write the following words, on different pieces of paper.

moon break fall rain light |water |fast bow

Ask children to combine two words to form a new word.
The new vocabulary may be reinforced through the following
strategies:

e Hands-on activity (such as drawing/ viewing a video/
handling realia or artecrafts)

e Discussing the word, and its other meanings
e Multiple opportunities to read the word in context

e Writing the word, not in isolation, but in phrases and
sentences

Grammar

Say the word ‘Grammar’, and you would generally get responses
such as ‘difficult’, ‘boring’, ‘irritating’, and so on. Some people
also have the mistaken notion that, if a language has no script,
it also has no grammar. Grammar is inherent in every language.
Grammar is best taught in a context. In the mother tongue,
we construct grammatically correct sentences. Even when
we make mistakes, they are corrected by other speakers in a
non-stressful manner, or we correct ourselves when provided
linguistic input. The key to increased understanding is providing
a context for the facts and the rules. This is especially true for
abstract concepts such as grammar rules.

Exemplar-5
For instance, for the teaching of Direct — Indirect speech, the
concept of reporting is something that all children would be
familiar with. Yet, they often struggle to solve examples, because
they ‘think through rules’. A better way would be to teach the
concept through an activity such as the following:
Call three children and make them sit facing the class. Two
children sit on one side, the third sits a little apart from them.
Student 1: Have you sold your bicycle?
Student 2: I'm still thinking about it.
(Student 1 goes over to Student 3)
Student 1 (to Student 3): [ asked him if he had sold his bicycle,
He said he was still thinking about it.
Errors can be minimised by the teacher through the
following strategies:
e Providing practice of the concept through a variety of short
texts
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e Encouraging children to reflect

¢ Asking children, “Does that sound right?”
The new grammar concept may be reinforced through the
following strategies:

* Providing input-rich environment, wusing different
grammatical patterns of the concept.

e Choosing texts with high frequency items, related to the
children’ environment.
Teaching grammar in context provides a meaningful
framework that connects to reality, thus facilitating
comprehension.

Learning Outcomes — Grammar Class VII

Pedagogical Processes Learning Outcomes

Children Children
* Understand the rules of grammar through a | * uses approprite grammatical forms in
variety of situations and contexts focussing communication (e.g. noun, pronoun, verb,
on noun, pronoun, verb, determiners, time determiners, time and tense, passivisation,
and tense, passivisation, adjective, adverb, adjective, adverb, etc)
ete. e organises sentences coherently in English /
in Braille with the help of verbal and visual
clues and with a sense of audience

Exemplar-6
913 T ATH— ST farst
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SHITSTT| ATTATST o TS AT F&dT § IHeh AT hl G i 1 JATE =i bl
SATEAT ol GHTC T ST BT GehdT 8, SR TN o1 el 31T oAl +ff garet Rl

HET T IR
ToRelt Rt T 2ok 30 FE! o T Wid F 7T ERCIE R EiL e
aﬁ/u@awrﬁaﬁwﬁmémﬁmﬁ RIS | T foreit 1R ST I

IELIN wmﬁwﬁefaﬁqta—cﬁéamam%ﬂamaaﬁ ot 1 gHEER)
IR BT = foreit
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« 3 eI 1 SRy fomil AT i fom g
« A SEIEl foheT o fers erell dl eTt 1 ol 14 rar?
< qH BT i FT A <A1 AR

R o T8/ o6 ST H 31 T3 STl 1d shoall 1 T hl T ST, Tl
1 ToReToOT T AT 3o T H Hi=-ToeR i 31 STaE T ol e T ST
ffefeh 3T STl ohl e WIferd 371X SFHeATRTIoRT Shl ST H HEg AT 2| HTST hT Gt
arg &

ST ohT 3f1Seh ford-fora el uT T STt @ R s § 39eht gxer forenfa
T o o 319 -1 & T gamd?

HETAT AT-STT ST A
el & - HE T T | gt 3t
FA G A F AT F | o g )t ) st 7 A
JFTET I ST Tohd €| Fohell o1 | oy ey
T SGTHT FEH HT A FGEAT | & ST o A GH SeTHL W S|
FEH 1 A ST G| L o g e s G e
wfafafer 8 sy fodl Fert &
e 7 oft Reurfer forme e o Hfiar ¥ sl & FEE A STO-3T SfaT 7 ST
QT 3 FHET AT 3 seet o foTg shar, S—
o SR TR T T T 3 T STET 7 T
- 3R Afeu i forat it sraforerd o1 AT et gl
o 3T fordT IR T @Rt =X STl

FEHT B UHY X oft STTE AT T 8 WehdT € ST Al Bl ar, et ot
T ST | ST gt AT THTH Bt sT=al & el ST Tkl & foh I el 6
3 SR ¥ ShE™ ol 79 fearel & ST a1y a7 3id Secta o] 3o hersti §
Tk MiAfeIfer T8 &1 Gehdl 2 fob St it 1S Teh-1 51eTd seet &1 STU sk et
STY o FET 1 FS 39 TE U el oh 3T 3 LT T FHEH 1 15 T T
TeereRt ot FEHT ST T X T T & foTT e ST wehar 71 89 a1 oI et
% 32-fiid STt ST 3a-T &) oI faramdd |, T Sl ST==T F 59T 7 o Sedr
HTT| 3 el 1 TG o TR AT o fforer w0l b1 T A1 ST 2 o
arefen TaeR ot o
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HTT G- o SR ATeher
HiaT + T foh—
« ST Ea & S SR o BT weeh! T AT B

. S % Siet B Tsedr 37 T9TE 2

o TR SicTd §HY 2TST 3Teehd & TAish 3Heh STaITel sTeh! sTedli § 37T BId 2

o S 7 IO YT G foreit sh1 =S Wil Tl Hor- fomr = sgd =Iqurs & H fora 7 gafau

« T A STt  HEHT T AT T T FaT— SR oIl I hT S@ehd S At IR 38 W ST IS4 afer
S FETATA o STl TH E F fo i ST ST 36 1a STeht Tt T 7 =1 S|

o ] GRT 3TYHT HEHT TG oh shH H a1 ohl ST SIGHT 3T haTH1 ohl 37 ST, WivT-foshe | fohe
T ohl Hag id 87
. 3TY ST Shl HIRgeh HTST ShT TR Shid THY Toh STl 9T ST <1 37T RIi?

FEHT T ITT-3TAT qlieh W AT S T 1 Hiaeh off &1 Hehar & 3R ferflaq
off| Tfiar 3 sl & e SR e § wiey i fomt fit sraferaa atem 7 St ar
FETT | ST T BIT /BT o 3 | T BIaT? heT o Tt sheeil 4 To1-37aT
TE U HEHT 1 AT TG A AT §hoh G HidT o Hel— ek €, 37
AU R Rl STI-3T0 ik T forel 3T hiE 7 (e off & weqr i
T I el ¢ fof sre<l T o STeTTT-STelT &t T El| %% sl Y1al shi fore | al
F T fora § WY T8 B S Sl o U AT T At &l Ao e o
e (ferfiar tfsrearfer) o faarerd 311 €1 81| Uk @8 aXE | ATe-HTT ohl 36
Teh 31T L& h ATRI-GTaT § e ht gy off &1 Tehd! ®1 fafime s &
IR0 Y G i Tiet Hehd ol 5 areel 31T +ff STTET-Feat v, EaariH! o &)
T B o STl forg 3h J[HATd hAd @ al hig ol oo &, A-fowast v i
oft forT 21| 2rg - fetor ST e 3 Siaid ST’

HTET HEA- R o SR SATehe T
Hyar 9 2@ foh —
o T = FHITS T FEHT foraT 3 forar aiferd stedt & firer +ff feam T gemar ferer 37 feramml

« TAE T AfeAT vTeg fofemT et ST At 36 fohder & «afgar sreg s@aRt forn

. Tifed efit-efit S7em TRt forem <t RIfTeT e 21

o g T Tt € sher ot siter o sirentervae fore # +ff grereh T el

AT = STt AT (F-aa) H T 38 o < <1l WL e 98 ST 37 3 HiSi T8} e arel
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ol ST 37T HEFT 7@ 3 hH U SheMT ohl ST SIQMT 3T HEHT hl Hd SEaT JTNT-faehe § forg g
T Hee Hd 87

& T &FHATE— ST ST T AT ey =1t T 81 e i 31 95 & o1y
Hiftager ®9 9 foram T e 39 fore | wee e 2

HETHT Ut
T U aTefut sifsre & o sret areg-awq & 31 forg a1ef at fmtor e €
T & UT3d-a%] STCTT-3TCHT ol o [o78, STCRT-3TTHT 372 & Hehell 2l T o STTER
T1G-37&q ! TGAT A qeh g H #eg FTdT 81 HidT 4 e “aeigy foril” et
o Tl O sl o |1 STl & il $8eh a1 0T )| Teel, S Seiqy foral’
FEHT T T & ST HEHT T HIHT ST off &1 TS ¥ S I e § Hag HT
38, for vt Twe St g8 Wt o A STAM AT H HeE A 2| FoE o wen
eel, BT g8 FETHT b1 TG ST STTE S Eehdl & HidT = T 3 STTHT-3TT T5i T
B el AT ST == T A SATHNT L §E AT [ hl—

« TR TR H T T h-aT e 22
« forar ofie foream o sfier o/ s &1 <&t g
« gt el 3 e o e fere 32
-« foreit o BT & T @ ST
- T IS GIHAT T T &7

HIAT = Sl shl FEHT TG YT & fohar— Toh o o) Seeht sfielt s
AT T2 “foRID— SrEel ol WHEd TR TS| 37T, I8 Sars! foh Fert # forl
e foraT g3t 22" HidT = BT al §el sreeli 5 forl” 376q W el Taeht s o
319 o ol 3763 & Al &1 =eh o) #idT 3 ST e UG [ foha s o
T TET| UG o TaW H Hafl oh shoel STTHT-3TT & W &1 Hohd ol T Toof 71
&R T STS-SGHT TG hl FHITRT BTN dF o efieft fer & Beft 58 et bt v
T AT TR GU FGH| IS = Tt ol U wfer “Ferett ahi Toh awehiel gigfll 36
FET— QH I T | ST W 4 e fof Y forall qrem @ o foTg o |iret e
31T 21 %l TS 39 LE Tg—

feril 1 T aRebIs Gl 36 FeE1- qH STed] | @ 4 STt IR | el T 3
sfiefl GreR @  foTq Tah wIgT ciehd 311 T& 2’

AfedT 4 R H BY F5 ISAT hl G I WA H FEAAIA 1| T T
ST & fof Tfear wwe o T Ug T 2, HAih 37 TET 8| TS, FEHT ol ;&
&It @ QT sreall o Aikah 8 ST 98 ! 0 fEHTe & S0 1eai o |1y AT
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G ST 21 Tfefet 37 HISIE Tl 8| 79 3 Weh © fob HiaaT = [oF IoaT 3T ST
foram 2 378 ot ovef Y 21 78T ) T W sheal Sl STEd o STTET HIAT 4 39
UG- § Heg hi| s ol BreeT Y S@TT dTfeh o “UGHT-HIEAT ST T Eehl

ATT HE-HITE o T AT

e 3 Fa foh—

« TATHAT B TS FETT b ST T § T 2

« ST 9L AT o T 68 i STT-STCTT ih TG ol

« STTeIE Ye o He # wer shi feafd # 21 o Ueh €t 9758 o 11 S TRt @ R T s R

« AT o ¥ STl ST TATHAT 6 et H T ST 7
« UG EiE ST SfSRAT H I7eal I AIETHT AT DY Y I6a1 Sl SHTE GHL ISaT shT TN HI= 2?2
« UG W FAT HECEAYY! & qsT Il AT 37?7 HT R

ATYT 3T ATHTRTR TR

T T o ATEAH O Toall o W1 HigaaTedl o sh1d i sht feerfa 3 oo o off sraefia

STT TRl 8—

« R H AT HE FA Q2

o ST I FT-T I HAT 87

« TH U IE-TTE ST A SR I Hel-hel I Fd gL Tl ?

o STRAT TR TSTRAT T FAT-HT FIH FAd T @7 22

o B FH T 38 FHIH-H fghd 37t 2o

o T HM L o A | 3T 7R Tt foredt & q 82 =i

o I AT el § Set Geleft egATel shl ST 3T ShTH hirft| HTHT T Teh 1
g off & || T qHEET!

FRTGL foreit” et # STSt & SIS 31 Tx, &) a1 i, oie S 3773 % Seall o ored Tl e o HeAw o
SIS Falell HET T AT d T AT 0 FalTei ST SfcisRaraal § 1 Sfox AT 7 i

et o 9T

THT ¥ Fax Al Tk W et Bl @ S Weleh 372 0o g o H #eg ! o Haw
SeeTd €1 e ot Sae STl 21 wrergy forl et Wl STk e € St sl b
Tew T YIT-S20T ! g9ZH | Hee il 2
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HET
HrdT ¥ FEET T ST ST SR hl TR Tl T ST AT N fohaT—
- 3% Ed & foRET % Srr-gary T Ty
* I BINI-EATE I Y
Tt 3 st & IR
o ST S ST SITaT <Rl foRET 3T qTE & e ST TehaT 27
. BRI T B’ o1 1 Helsl 87
o ST 3 A1 A o HIT HS I AUH 87
YT = S o AT S o T ohi STfeE i aTel 9 SR FaTe |e fohg 3k
forfRTee ToT-SRIRT 2Tt FETeR 3 SN Sh HwE § Hag Al
o foram & U0 qot st Rawes e
- I ST gE T
. ufgu i i@t o 3T S BT W=
e 3 st & et fob 3 Ut feurfaRt sramd, st 3 ST o 2l
Ia FHETSAT H HETe T TN L 8 FHeM1, FToe, FIHT o 6 foag
HET ST Tkl 2| I H gl bl FSTaHT U STTUI It ST STNT hl STAT-STeT
Hesf 1 3 3 HIor A 31 off firera S|

wgfer (farrama fafiTee sregrareft-tireey)

St 4 et 8§ fort 3 grer § ety 2t off| s @ aidt % gEaHTe o o H
STl 2T ST ekl &, T Qrel B | T ST §2/38eHT i FEdHTeT HLal 82/
AT & AT FA 82 A el T FS I AR (G, T, A,
Uy 3T(S) o Tort feamet ek AW, STl & S | SITa=iid oht ST ek B 39
TE W ool 31 forwali/ahmt § ST vrearaet! (Spfert/AfTeet) & oft wiferd &t ekt
HIT ST 37 HTHI o o H STl 2l 39 (S, Yreararei! S WTer-SmT & «ff
3T gi== g

o T Wi Ewe g forert ot ff e foeRfa Bt 31 R 1 56 s
T S T
o oETg for ST # o1 % R R forelt & A F e e 3

“SRTgL ol e o ge-iid T et Sfshenett § gt-aierT, ygAT-fore,
Tl MH T&T| 37 Ufshamett T et off STiftret e Hiar 3 7ot shef o =<l o
ro fat oft rawft gfsramd gu=1 =61, S0 3 STactied o HTEIH ¥ STl o {7
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TR o1 e il el 118 Ao ATRAFATTHR 3T Sferdl #ag sht SIT Feh| Hiar
WTNT HATHE T THY o SATheH feigaTl T & Tl ST, dTieTehl 6 WA

U I 3TTohet felg Al Rl THg sh I id el
HTHT- SATeher o faig
AT AT ferem
auﬁ?ﬁaﬁaﬁﬁ?faﬁwﬁr%mm « UG % U Aiereh /& « forg it Scgshan/aEd
- STt T ST e ST e | o wa fafieeT gkt s T
HEl i
o AT TS § 7T ST HgeT o U TS Tl & el fmor - Afvreafer, foram i Hifershar,
« 37 a7l o for ek & . ed AL, VAT S ARy | T o dhedfterar
o 3fiyeafer formmd it Mfersrar o Tefi=ar ERIRKICICCIEEE | o forem § shrergar
. RrEm § FHaga - Ao F e d et E - o SR e
o S | T, 3fd Sar-seE, Tfd, JaTe fafsknAE e sHaq T, |« fom-faed o1 =
3 Tl Tq ST ST ST T, ORI S ST o o7y 26T Gttt SRINT

TN ATehe o 3 Toig Seefrierd &, Siferm e sheam 3T sl o TqT A Ao Haielt
Tt AToRATAT o STFER TRt ol T 3T fofg q Fohu ST Fehet &) -
TR | o Aferer wecayyl fofg 8- ar=aii gry WS, R e 9% Hifgsh
7T 81 41 ferfiaa v sei o de | g 3T 3Tk ST ST =nfey) s
1 STt et e e 2, ifn wft st § saferr firard St € ot e
TN TR ST =TeT| sr=<ii shi |7 o ST H STH SR o STER =l
I STATIHATTHR HaG T 15 ST bl 2| STehet 8 AT STHH bl 3
Tetent, STferarerht 3R s=it o e oft @1 foRam ST =nTfRT ATfeR st o -
formrer & weft stoeft-o1ot siftrent 1 fafe e @)

TN ShT ShEIT— oh (ST oh &1

AT AT o ATE ol ST AT 8 ShisrdT LT, I HeT A IHeh T
 Srrfed 7R Awiferd e, TR Sfad o @ iR w@fia it e gor-fret ) ft
STerfia, T a3 et et vferd geieft ue ug v & &9 F a wi e
Y H AT o SHRT Gre=rd o1 & T | SHTTT shiodT 1870 Teh |ifefedsh foe
a1 fRvegor w1t T 81 36T HAwe @ Sted § HieE @, @id ud e @

i i ST firep el 1 AT EieH-far it

e, ferenfefalt afie Ryt o wer His[e e 1 Thd™ Tl RNl B S

AT UGH-UgT o 3eIT— fora % srame difea off 3w < e
» WTfece T 1= Tl Al T H SHioreT shi ST shl qet 2| ot feieh & —

e ncert.nic.in/html/primary.html
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- 3T SAE-3TAE o W AT (WTHHL AT T o wasl H)

- forenfela & et HisE Efid, o, T A o o staemT

« SRlordT H HIS[g feraTeHehal, eamaTenehal, Uf-seh Hiad T HTETTcshil LT
o Shforar g T fore 3 ufe &fer Sea=t

o I o idareti o 31 wd forveryor sht wwet Ut A

o Shid, GE I ST hiararedf o ot Gaiei ht auer der e

o Torem o w0 o ST 3T SRt o it STHER

o e <t fafarer Serstt i ST

Torell +fT T %l Tg™ ¥ T, T aHel Te A%e ST I8 AR LT ol 6 damy

T T T RISRIE STAM 2| AT, Tfod a9 Ud 9ereh Qi &

AT L 3o SATIRT AT FA/EH FAT| FH GG T ATt ey o wawf

JTETTTH SR & AT IR e w1 off et 21 f3reres =g a fawar 6y

[T o SITER Tt oft e 7 forear & Seifera strervarendral sl geisrg L, U

T S S/ TSHTSS, L Hohd & IaTEXT o 7T e ShferdT 1 € W T@d g¢ T

At St EwTfara wit e < S w2 R et SToet sTTevEeRdTIET SR/

Wﬁﬁﬂ&aﬁa/wﬁaﬁawm%—
BETETE, 0T T e hiaar & Ge9 § STHeRRT ol =T w1/ foaria
AT T & ToTae! | “eaf shierdr sl UgHdT Ueh GufEd s hid & &9 1
e & Sfiam-ged it TR I T U e hiadn O SHeh Teier i
AT

o eafy iar 1 Hifear va fifear ure ue Sidar-fmor 1 dugo ud doeH-
ICT % 39T % HeH

« forenfoft wes KRP o et it S areft wifafarfer o s oe ey giafea
FET|
ST U I G ¥erd sl

« IO QAT L g o AT, Tl simm wef el sarem et oft e o
ST =TTe0) Teftar e el WIS & ST 3 9o oT Gisd ST AT SATewah
21 35 T ICT et 1T vrfertor g 2q 31771 HeTae ST &7 ST forar
ST HhT R

« KT 31T F forsie wifieh SRivdt ot 3T e feem o forg wfafarfer
RISEIECEIE]

NISHTHA — Training Package

19-08-2019 13:27:59



T HfdT UGI-IGT o di-aiishl T ST i o foe gx farer ot spferar <eafay
(ST T3, FHETT-8) o ISTEURTE] Ad &—

Exampler-7
Vot g
>
z’y : -~

St = 7m0 o
aefi-ereft & @t e T
™ 9 | g5 a9d— !N
S5t 7 B AU Sfal ’
Fieat 4, A R

T, wieai, HEe Tl
H & T T -gge- Y
e g wferal ™
S T FgW HAE

T9-To1 § T e E e W, L
ST 79 St 1 eTga wed e dm H, 3
R e <m fowe 3= ah
W 3 el era—
a1t 7 B AU Sfal

—gdara faret ‘e’

e few e foieh o1 feretes ot @11 eafyy shferar @ wsifra difea 3@ gend € v s
+fl 1 W & https:/nroer.gov.in/55ab34ff8 1fccb4f1d806025/page/58104
d6c16b51c23fb29ef1a (ifsam)

http://ncert.nic.in/textbook/textbook.htm?hhvs1=1-18 (sferar & AN HE afgd)
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wrfaferfer 1— arerefia = feig
« SIS G B 3! fo TorRTaTal o TR STTThT ST STHE gAT?
. UTGF-TEqehI H {0 § shferard e welt St 8
« SIS G W & oIl o frva-aq shl 5w STIHT SATT 0 q1e?

=1l o TSl 2Rl ST ST §U e H HieldT o Tg-95T o Iexdi b Seeia
ToFarT ST Tt 21 rer € AT SR wifee o A § Tt d o shtered s
Torehibre < 2T AU € STkl oft =il o6l ST Hehll 2

T &H SHIRTT H Toh HadT H 36 ol I 36 8 © TGHIT/SEd [hAT ST ok
TRreror-srferma S gfora Tk €1 o AT-H1Y i Te-9gH o THTH 3Ll i
oft ST R SIT o) et Y e U Sevarqut s o ot uek e o w9 F &
U1 & © IR L&A BT W7 & HIE o Afder” T ShierdT 9gH-9g o 323 i
ST ¥ T@HL &1 qHTH [RT&T0T-3TFRRTH AT TR 3l 7 9 & AT g
Link for Learning Outcome of Class 8 Hindi

http://www.ncert.nic.in/publication/Miscellaneous/pdf files/Learning_
Outcomes%E2%80%93Hindi.pdf

HrEgA & Ufdwer

« 37O TIEIRT 7 HISIE SAleh Her3tl ST aAleh 7iai o o & Sda/EArd 8

o Tofar= srepme ot el S ST, o, o, TS, S, e, 0 $T1fe i 9ed 8 STodT diedas]
1 ST ¥ ST L G IHHT ST A €, Fergerwror ke €, fori fefg ot it €

« OIS At O i A 3T SE e o o SR g &

o BT, THiedT TS Yt it o ferfarer afient 3T AT bl U= &, S JUHTcHeh, fareruTTerer, YTacHe,

EEARRLENECIE
o forfi=t va iRt <t ged g 3ok ey ot TRrEAT td € SR S0 T Hifaeh, feTiad, sict/aienlden
&9 H Iqeh 9 H A9 fo=R e & <l

o TN <hY SR TeR/caeeT o foTRad =TT i ©, S8 ohiedT o I1eaT ohl Sacieht 319 3T &% hl THgH|

o IO ST T AT T el F foraa 21 e o oy adiet i Sfert # e = €, S9- fafie
IR & T, e, feter a1fe & weiferq sva fora

. SAfvreafe i fafay Qferi/adt s weamd 2, @ forad 8, S i, sert, e efal

IR SIS T % T T w8t 8 HiT TG0 & T0H-370
VAT 1 ETAT H
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Trferfarter— 3ATTeR! HiardT TG o S il UHT Hegd g foh SATTehRT JXT T dwwaraT ol feurfer & o1 reft e
TORT EqUT T U A feeh o1 § SIS TS 81| T & o I o ohi ferfel o o H el ue Ut ferfar o wirfera
TN T oG i

Tre— I Tidfafer U T8 % Ahd Td TG RTeATeTmefi ST st am ot are & fomst & < 3
TEEUl Shru ot +ff fort wvra & fomen ST shforr-fReqor, srrelt-stsrredt srar 21

HTT-UTS— ITeg 3 37l & 1 <hl THsT

T HIAAT UG-9G o T S8 AT & Toh &H hferdt shl o1 ST HATaTS o
TS 3TN 3T ATHSTE ATH forarmieiat & ot T3] o # &t aig sl o <t ST
Hehell &— Ueh et o1 ST gt Sifieh @12 shiora shi el o, wrsg-Eaieq
Tt B T AT o, STAT-AHT Y A F| FHT-UT3, 30 T ol THIH T e
FAT 8| U =S H1eA-13, il & ITE, 39, Tt I 37 1 @ier T it
21 T 31T I8, FHIAAT % Y, WeAdhTeld, BeE U Saad e & off ar
AT 2| T 372 o T § T8l STIh! oIl hl ST, TG Hied, Ea=Tehal
3Te eft 21 o A 36t TS 3 TEN AT FHferar & FoIwr Hd & R B Tl
Hfera et Gerd! =efl ST 21 ST e AT i HET i T Qe oF §
Sire 2ar 81 7rE sTfirwle et e % arer-wmer o e  qerrar e e 1 SugEd
AR o IR AT 21 AL T, Hiar i A, T8 T A o FTAR R
T T e/ Rfersht i it Tifera o ferenfeit & Sfree 1 s AT 8l Fd
TR, U ST=aT 13 T HefT ol T SIdT 2| 37: HiraT-Rreor < & § 7
B o ure-ufer o1 Hfa-ufe & veet e €er gu et e )

“GA” AT Tt & SIATETE T hT FIAAT 8] ST FIA b Hloarst §
A HIATaTl i T8 B, Toh Td WTaTcHeRdT 1 3TTE TeaT 8l Frre at 83
& fereT ok STeTeT GUShTE 11 ST HIHT T {3 Wyt o g shifarerm ohi +fft T &
=TTeT| TadadT shi 6T Yafel oh 0T STYfe FHiaaratt & H1ed-a1s/aTeM il g
Qe e T B’

FEI e Toh Tort Ter@l ot i ST & o sRIe faes ot 1 §8-qe ol 31w
S faum g Y 31T & R0T UTeehi & folt STRIR-37eliE Ud Ffd-ITe ohi €
T AT AR AT ST TS 2| TG STk FHITATAl ohi ST Ieh! fera 31 ot
T oy Tedt arar-uTeft & o T e TR e oAt 2wt S Ut 8] 37 9T
TR T HISIE AETeRT 8 AT ol & Hehe AT 8| ST FHiaraT o o
T ST it ahfardT | S1eat shi et ST Ue Sidien o | ffed 21 o wd 88
TEl B o STAS[G ol IeaT 3hT LHT ST ST @ o hferaT ol TCamT § U i
AT ST ST B U1k 36T T ST 97 % TR aTe <hl AT FLaT 81 36T & 3TIe-
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IFeRIE, AT, STATHTT AT 2 AT BrT 21 SETEL0T o6 TIT, et ahferam sht Iy
I =R gt d—

a7eft 7 g O 3

snfiandi a1 ST R

UL H g S

a7eft 7 g o 3

Tl ared o & | 317 o fom-fagt & e 31 et 5@ Hehd | TTe are

o fTT sTTaeRt STiaften o2 Ue wTa o HEi & TR SIGHT T 3 AT S’ T R
FHAT-AET & BE T TE 36 T [0 Wi Tel &1 31+t = ST 3 S el g
T FHIT T AT ST A7 A= Y A 7 ot 37 diferaait o wirer @ &) o g waqers
T o AT S ATet SRl “Shferar ST THy THer ST =R auft o119 v farmfefat
T TTe T Tohd BIS YTUI| Teh TUEH Ud o fae i 13 ferenfeia o a9-afqss
ST i o Sl T STEM YT X el 2| W13 e ST o & i
TS, Segehelm Ue & oft UaT ot HehaT € dl qadl a0 57 forwal shi grarene ue
ek Y ST HehaT 1 37q: HIoT-T1S o & H Afafiard ararar st sl s
R Ueh THTS h1ed-T3 hierdT o STTRIHIIT AT 379 qTaehi deh SUNd o Srerar 2l
THTH WEFHTCA Hira o T TT U8 36 Falraw IaTew &l 1L, Jorelt, JqT 1fe
Hferl % e, Gel Ud Wal i 3T <ATe dl 19 7o fererefi o wrer seqd
Tehd 3| “Ae F0Id THE TSI Joft-ar &1 37ef 3179 310 ferenfefat ot & &
TS ¢ o TR U U13 hlA afTe Toheft s foret, TTeft Hiteert A1 forelt 311wl
RIS ST ToRaT TRIT 911913 THeT TWl| 3 AT TY--31TT IdT =Iet SITe|

forermorreia doha 1

h{eIdT- 131707 o He2Ig el § H Ueh Ga hiordT &1 8] 38eh (1T H fHreTd-Sefd HTa-sile 2hl shisid il o hiel i
T BIET-HT HIE AR AT ST IETEXT o T afceies qui Feieft sirar-siter qeret o 7t off 8, Terd o It oft
TS B ST HioT ol iaaratt # | 36t ThR e, Swerd o Wehfd & wra-arg & +ft firerdt-serdt sga
AR HiraTE Iueiey 8| T4 foret @ o ferdT T TeTd 8¢ 39 aHferar ask & Hifid e T & afce 39 araae |
THA-STetdt 5w 3171 HIATSl BT Wl STe hAT-shLalTHT TR T 39 shiararal <ht farfredrat st == e §
T ST =TTeT) TRt <hTed-fRTeor 2l TIKfeh e heqrsil # VR i1 forey werarll |iierd et @ehal gl Jitw
TS 2T G111 ShIATST oh TT 3T 3T HIATH] hl UST-TGHT STTIh! TUH FEAT ST Td TH ST Bt
ST T HohAT | T o O ST ToerTofli ol Hwet ot o &1 ST dr 317k fo7g hied-R1efor SATe o1 forsy
S ST TS ST il hefraft & rea-fRreqor 3 o aret ey ohy ot =it gty forenfofit o gme 217 moehan
o TRUTHETEY 3T ITSITeh H HehfoTd ST 3h ol H HATIRA =Sl ohl SIS Hi - R1&0T o Ted T
3T 51 Feh &) U1 H 1< Ul THH sh el JaTel Bl ST Uel |8y forerfefii bt gesiive wal &f=r oft sre
37 TR shre-TRveror w1 off Sev forenfefit ot wmet ot forea ot & 7 o S0 araarshe O el

328 NISHTHA — Training Package

Module 10 - Pedagogy of Language.indd 328 19-08-2019 13:28:00



HIAT-ATeA— T ATH/ad ara

STl el § o gt Rrerer/ ffereht wsh Tl wd Suge areres ot & vt feafa
T ICT 31 T&RT o Tohdl 2| Atfea-afifear ammft w1 oft SwinT foram S ke 2
HTATS o TT-HTY HforeT o o=y fodter o et T & H foriy &9 & 7wt
HIfoId &1 HehelT 2| a1 H HiSE g, o, el 31 1 wiorefi-afarst Swge 118
o HTEH § G foRam ST EehaT 21 TAEISSTRET ot aTeaedehl § WIS hiodratt
1 916 THHISSE! i da@1se, NROER U6 YOUTUBE W #ISIE 21 317 37T
+ff ST T Wbl &1 AT BT UAHISSARET oAl 7 foparall # His{g *"QRCODE’ &1 i
HEW o Ehdl &) 3 AR i 3ucieyr 1 & a1 319 fopelt fosiesy, i, anfeferen
srfirefer Ta ATt saferd = 5 forelt sreey arereh-formeff Y oft TemEaT o wha
& TTHISHATE, THHISSTRE o STTe JdTe, Hifecd 3TehTe! Ud 3 3= fsft
HEATAT G AR AT 78 ATft 1 ot ITART Foram ST =) NIOS, IGNOU W&
RN o fofeh 7t it Hio[g Afefcarsh ATauft T SURANT 31T X T 2|

hHiaT, vTeg 3R 79— FTerToT&iTr wehd 2

ShierdT H Y181 o Heied sh et fohdT ST <ehT 81 ST <@ BT AISTGEAehi H 13 o6 WTes AT hfl-afefl e 7 off
o S1eal o 37 T3 STt €| e Rrereh o fo1q 7w formet o1 fowr & fof 1% it wreai o 37 shrer fRvetor & g
ST, |TF-ETe 2T e TTE0T 3 ST Tieh STCHT-3TT IR ToHTCH &1 Hahd & T TATTS o 4 o 18T
GRT HiST Yot T 31¢f FTARIT STHT Bora il T2t ahm|

IE Ueh YohR © faenfofa sh erat w rTenendt ot it ot 2Aferar g fornfefat oot seforar it eafd | e we
TREST o AT TR ITe8T § Tt e HorY ol STTHL Y& ohil ST I3 Ue Hehall o SATER UL 37eT: T5ham T 3 Gkl
o AT T ferenfela shi i WTeal o 37el 1 W& STIH L <| 3T TF T T oIk i H{0ehT § T8 Hohdl
B I8 Uk Tohr © Toranfefar <t oI, shedHT Uel TeHTcHehaT shi ST 9 AT BT 39 Yehr & HiT T/ 9
TRt we wifersy ot wTeTSAT | aiged gl

o eIT-aTe T =0T T 8 o TN e & 79 § qie-0E ol Seqehdl,
TS wet syrael et & =eh BT Uk Rrereh o 9 H 7 gHr e g =Ry fh
T 3¢ SAISATHRT HT SHFE TG il T8 Teh b § 37/ G o6l Tfsham 3
ST ST ot ST /e € NCF-2005 (TEHTETY i) % STha o & Hia
(learning by doing)EﬁEIT{%‘cﬁ oft oS smam)

Toremteat o fore fafarfer— e et 3K g o wweq feenfet o w o
IS o T T TR ST ot TS ST 81 I foRe ot el FR1eash =T it siter i
e +ft JEH T Eed e

forenTfeRt sht Afvreafer T e | Td g LTI FHiadT o e i 3T
Hehel S T B T T 7 & 9758 ST dferr-fer <ht s s ST 3t g

Pedagogy of Languages 329

Module 10 - Pedagogy of Language.indd 329

19-08-2019 13:28:00



T2 81 T8 Ueh ThR ST {2 UGid ol Serar 1 2| 35 ferenfefat it stof wwsr afera
T Brelt 31 HER e il Ud Sreat ok € W gt Smut| 37 stee 7ot
TR Y 37ef-Foha YT oL U ferenfofat st wwar ferar 3 7o o1 STHH & & fag
AT B d|

forenfofat =t sref-gem 1 fom # @1 weM % fog i %79 v fow e §)
IPeRT 3 T Ffe
Sl shiorar § AT Fairer ferees fore fopam mem g—
. Wi
-
© B
. HTIGIMAT

ST 3 I T qeh-forereh st gu ferenfaia ot svef-wehd e oL aTfeh &t 7o
AT I HTIHT T T =T T L Foh| Ioier T O Ferame-formet o ot
f3rereh 1ot 3T @ oft 31ef-Toha TeH B
319l Tehd
‘et BrETdr i Frre i weaet Hiodrstt § & e 21 TEka-Sm vd whfa
% Tfd STTRYT o1 T DEATETE! hist ht @ forgrar & 21 Fuer it 7 sfaar
ot g7 &Y @ Wehfcr ki & Helllerd ) oiq STEel Swioai st gepld ot qre 6
T SATVEATHRT T & TR BIclT 81 7 o WA o ATEHS & Jahid Wi qeatfad-
qftqq-afid St 21 A1 39 ioar § aH-3Te T Id F S T 370 7 6
+ft AT L T2 &) T T T ST, TETeHe ST, RaeT T ai-39a 3R gal 1
T hferar & Hrer-Her =erd & 3 Uk & T <l a1 STAT-3AeT it 8| 7
TIATCHR TR S8 2 1 il b1 Sepfal +ft e & aRgfed T 3Tt 21 7 ia B
At yeRfar oft e 21 SEfoTe s shear ® for a1t 7 & v 3ta)

MIGIEIB/EICaeE)
T 3168 T Hee FoRE-foRe® 8 ¥ 1 319 U8t & o1 9o o ATg! 1 A off
STST fof <3l TR <3f & e 1 AT SR | STAH Y SRS oft 7
3T SyaTsy) |ifew! @ <37t o defer fiadh wepfa & adwe & & 91 i o aaue
T off 31 Ffar o Sfae & I ST T T A & ThdT 21 T T THT T elh
THE Jhe Bl ST &— -39, FA-%eA, BT ST T H| T HloT o €T T
waftr T G S 3T & 8 AT ITeh! 21 Taradl § i 2| Afequ) 39 H €ie %
foTT weh it Harer| shfsrm % 3id § fa FHgar a—
g few g iRt 3
& WA &t A

330 NISHTHA — Training Package

Module 10 - Pedagogy of Language.indd 330 19-08-2019 13:28:00



ET ITeh!” AT I U i ohT FAT AT 82
e Tarerer forenfeia @ 33 U211 o STT-37T GTferd STamell 9T SITa-=id hi)

TTTarferaT — STT3T! 376l (o1 § I6aT T T 1 1 LA o T FHiaar H o
Toq1 T e SATIh! TH & | AT T&T &1, Ih! T Gl AR HIfY)

stz feraeft et e e et e of ek e gt AT ey

HTfera it e 3Rt arek

qed - A | Hfsd - FrErge

T — et TN — WA

e — TR dgTerd — e | STerdrET g3

F T TACTHT — % UIH 2l =TE, AT, F58T

2 gt foremfelen & frerefl-Syerelt +ff 1wl @ STR fire off) aforam o wawl # 3
foperet o e feranfiit & o fo a O: shfora o davi H Srsai o 379 T ST L
Te T o shr 37 forvereT e oY ShITTRT R 37 & ST i g A S R
ar oft forenfofart & wwer Wl v @ fo stferenter wreat o a1ef o atAT fomnfefali 3
o T 2| ga e o oIt St forermeff o 37 wreat o 1ol sk ug=i dt v
2 o g 7okt wwe o1 werreft fT 91 iU o7 shforanety 3 srafed werien o Tey
T off I Ufsham 3k foTT wetert nferd &1 |kt 21

Terenfoiat & aTa=ita— 319 qeh SATIHT S 36 AR ST 7T BT ok shiear
H yrear oht 31ef Tl T Bt ST e 31 fok <ahier # e Strar @1 g, www, <anedv,
“F@ 3fe o dawl | AT <@l T foreft o e & o wasim wTeat 1 Hess
TS 2 ShfardT 21 Aaaie foh shferdT o wrsat sht feafer ofi svm oft mer & fi=t grar
Bl hicar =T T2 =TT 38 T 7T ® off ToH T ? 37T Hierar § e SAiafe
& off IS et 81 qeft 3719 SHferar shl Tek STerT Sl § SAR-TeTd o |1 9ed o
Fret shfera ot e iferelt 3T et e wY fomr <1 2T ) 31 e A fomm il —

<<31eft 7 ST AT S
Y 37 3t 7 g
<anfionft € @ ST
AL 1 g e
W 1 et awd 3Tt € s 2|
eSS S T |
-G ¥ T AT i
T g foram IS fo ST o ar fireram € ST e

Pedagogy of Languages 331

Module 10 - Pedagogy of Language.indd 331 19-08-2019 13:28:00



332

Module 10 - Pedagogy of Language.indd 332

T forem— whfear & ated ot farary/afvarstia asmmar

o < NG T SfIEH TG THTE TS &7 "shedl § shierar o waw & fo=m-
[EENEAISI

«  “THIIAT o 9T T “TAT TfTieh T AT Hefer 32 T a1 bl M Ll 8¢
TRrerep o forerfefat & st sl foreref st I o 6 gl e

WTST kT ATd— HEH | SATRIUT/ TR

BETETE i T o fasioareti § & b @ fI9Ior o1 S| 59 shiowar & oft
forIol <h1 geTeRer STANT fohalT 1o &, SR it 1T, Hget o, 8-l 3
are fersier fora |3 (@ we) it forar srarar 8, 39 foRss wed 8 Fw fu
T STeRATTT H T, S ST 2158 foreisa €, fifeh 3ot fereioelt shwet: Jget 37k
T ¥og 7T 1 2| fivereh a1 ferenfefa & Ut ofi wredt bt e o fore & fag
T Hohd 2| ST “eaf’ & AT SN off BT Hehell 31 36T TR SHTHT & 3T
forgatt & it (SR wwTw, 6, 3ue, Yerr 3fe) W1e o Wi araea i S
gehdl Bl

oo — ATa-foar ud uiayie asmrar

o o7eft 7 BT B Sf U H ffed W e § 98 STe-oTenT fornfEt
fOTT STHT-3TRT &1 wehal 21 S foreft Treehl o forw 3 viferari <1 e T
T T8 sh Tl el shaTTT| STeTT/det H ST TR = IT6 i a1t
fornfeit o forg oft et o1ef o= &1 werar B1 1o ferenfei @ SRt
& T 39 qfeal o ATe o) &1 GE ¥ Siga fofa &1 &l =8 a1
TEATCHh-oEH & ®9 ¥ off forenfifat & sTom-a1 st it e
o ToTq gt ST wohett 2

o IGd R foret shferaret s U Hehedd dam Hifsry)

TR Afreatd— Hiaar Rier & uvera faenfR & e g w9 wd
TIATCHRAT sl ot STIER Y foram ST =ty guek forw wmerm & feenfon e
TRTeen! ST ST 5 BTSN ohi TS & H TR ST HehdT ol | & 36 &
I SETaT 3 o fore e wiffafemt off g s sdt §—
2} 7T vifeRat bt T o T §U & Uit & U STCRT ShierdT ST i ahITRTeT ahi—
. & H FD HH AL
o T HHTH
- IHS-TIHE W A1Ed AT

NISHTHA — Training Package

19-08-2019 13:28:00



Fre— forafefat grT el ot i o USEITd STTT- ST ShicdTetl W sTdeiid il 39
TR T 1 guet & aR 7 forenfie & St & e 3 36 3 desdrEst
SHicrdT § ITeal o HEcd Ud hied-Higd o fafaer deal I sAraeies SRl fie
STU| $9 ek 3ATehet Ua f3Teqor-STfenT ot Sfsha amer-amer srerdt i)

Teaching Literary Texts

Language courses consist of pieces representing different forms
of writing. These include stories, folktales, songs, excerpts from
plays, autobiographical writings, interviews, poems as well as
informative and expository texts for providing rich reading
experience. This enables children strengthen their language
skills and helps in the development of values and sensitize
towards concerns such as gender equality, inclusive practices
and environment.

Teaching Poetry

Poetry represents an unconventional use of language. Therefore,
it requires a different method of teaching. It is everybodys
experience that a poem can communicate without being {ully
understood. A poem is more implicit than explicit. The rhythm
and the flow of a poem enable us to memorize and recall
couplets or lines without much effort. A poem, especially a
short one, has an immediate impact on the listener and makes
a direct appeal to the reader’s emotions and feelings. We do
not, and should not, use a poem to base a grammar lesson on
it. In fact, we ‘do not’ teach a poem except in a very basic sense
and for enjoyment. Poetry, thus, is experiencing it holistically
for example use of words, imagery, idea etc. more than just
word meanings. Here is a suggestion for how poetry teaching
can be organised.

* begin with a warm up which is thematically related to
the poem such as encouraging children to talk about any
experience that relates to the theme of the poem, using
pictures, newspaper articles etc. as prompts.

e Enable children talk about the background of the poem or
poet;

e read the poem aloud (children should keep their books shut)
and briefly explain the ideas of the poem, if needed.

e ask a simple question or two related to the theme of the
poem to help children recall words, phrases and even lines
from the poem

e read the poem aloud a second time
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e children now will listen as well as follow the poem in their
books

¢ ask one or two questions from the poem, elicit meaning of
words and theme of the poem

e ask children to read the poem silently

* help children appreciate the poem such as the main idea,
use of language, etc.

Writing tasks based on an open-ended discussion will help
the children go beyond the textbook and relate the text to their
own experience. If possible, a poem / a stanza of a poem with
a similar theme can be read aloud in the class. Choral reading
makes the reading more interesting. Here is a poetry lesson.

Learning Outcomes Class VI —Appreciating literary texts

Pedagogical Processes Learning Outcomes

Children Children
e read different kinds of texts such as|e® read a variety of texts in English/
prose, poetry, play for understanding Brailleand identify main ideas,

and appreciation and write answers for characters,sequence of ideas and events
comprehension and inferential questions and relates with his/her personal
e raise questions based on their reading experiences
Exemplar-8

Class VI, Name of the Textbook: Honeysuckle, Poem: ‘What if’,

Pre-Reading

This poem is a child’s narrative about the moments of doubt
and anxiety in his mind.

The children may be asked the following to build up interest in
the poem:

Activity 1
e Are you scared of anything or anybody?
e Narrate any incident when you were scared.
What do you worry about?
¢ How do you cope up with these thoughts?

While Reading

Activity 2
The teacher can draw two columns on the blackboard and ask
the children to classify the incidents given in the poem.
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Incidents which have happened with me Incidents which may never happen with me

Post-Reading

Activity 3
Children can be asked to write down some situations which
bring them joy and happiness instead of negative ‘what ifs’.

1.
2.
3.
4.

Activity 4
List some positive ‘What ifs’ that you would like in your life.
Children can be asked to write a poem with the ‘What ifs’ listed,
for e.g.

e What if there was no school

e What if fish could fly

e What if sweets grew on trees

e What if houses were made of cookies...

Speaking

Activity 5
A few topics could be discussed and children can be asked to
speak on them
e What if you are lost...
e What if there was no land...

Activities can be planned to enable children to appreciate
life around them.

A set of inferential questions can be put in a worksheet
and given to the children. The class can be divided into 3 or 4
groups. Each group may deal with one aspect of the poem and
can be asked to answer the questions after a discussion, and
then write individually.

Activities for the KRPs
Pick up a poem from the textbooks of any class and plan an
activity/ activities using various strategies as discussed above.

e Read at least are of the following books and write its review.
e Child language and the teacher by krishna Kumar.
e Divya sapna day dream Gijubai Badheka.
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Self Evaluation
You have come across various concepts, ideas and strategies
for teaching-learning of languages in this module. Based on
your reading, try to answer the following

e What is the role of tasks/activities in language learning?

e How does language cut across the curriculum?
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tid=136&subject_tid=181&educational_level tid=221

The British Council Resources for teachers of English and
Educators. https:/ /www.teachingenglish.org.uk/

Journals and Magazines.

The Primary Teacher published by NCERT. Also avalaible at:
www.ncert.nic.in

mofia 9187 published by NCERT. Also avalaible at: www.
ncert.nic.in

Journal of Indian Education published by NCERT. Also
avalaible at: www.ncert.nic.in

Language and Language Teaching. Published by Azim Premzi
Foundation. Available at https://azimpremjifoundation.
org/foundation-publications/1381#main-content

Journal of English Language Teaching. Published by English
Language Teachers’ Associate of India. Available at: http://
eltai.in/journal-english-language-teaching/

English Teaching Professional. https:/ /www.etprofessional.
com/ Published by Pavilion Publishing and Media

English Language Classroom Video lessons

A number of video classroom lessons are available at
SWAYAM PRABHA Chennel. They are also available at
Epathashala and NROER of NCERT.

ANNEXURE 1

Objectives of language teaching-learning as delineated by
National Curriculum Framework -2005

(2)

(b)

To develop the competence of children to understand
what they hear— A learner must be able to use various
non-verbal cues coming from the speaker for understanding
what has been said. They should also be able to understand
in a non-linear fashion by making connections and drawing
inferences.

To develop the ability to read with comprehension—
Children develop the habit of reading in a non-linear
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manner. They should be able to construct meaning by
drawing inferences and relating the text with her previous
knowledge. They must also develop the confidence of
reading the text critically and ask questions while reading.

(c) To develop effortless expression— They should be able
to use communicative skills in a variety of situations.
They must be able to engage in a discussion in a logical,
analytical, and creative manner.

(d) To develop the skill of Coherent writing— Writing is not
a mechanical skill; it involves a rich control of grammar,
vocabulary, content and punctuation as well as the ability
to organize thoughts coherently using appropriate linkers
etc. Children should develop the confidence to express
thoughts effortlessly and in an organized manner. The
children must be encouraged and trained to choose their
own topic, organize their ideas, and write in a logical
manner. This is possible only if their writings are seen as
a process and not as a product. They should be able to
use writing for a variety of purposes and in a variety of
situations, ranging from informal to very formal.

() To develop control over different registers— Language
is never used in a uniform fashion. It has innumerable
varieties, shades, and colours, which surface in different
domains and in different situations. These variations,
known as registers, should form a part of a student’s
repertoire. Besides the register of school subjects, a student
must be able to understand and use the variety of language
being used in other domains such as music, sports, films,
gardening, construction work, cookery, etc.

() To develop children’ Creativity— In a language
classroom, children should get ample space to develop
their imagination and creativity. Classroom ethos and the
teacher-student relationships build confidence in the latter
to use their creativity in text transactions and activities
uninhibitedly.

(g) To develop sensitivity— A language classroom can be
an excellent reference point for familiarizing children
with our rich culture and heritage as well as aspects of
contemporary life. There lies a lot of scope to make children
sensitive towards their surroundings, their neighbours,
and their nation. National Curriculum Framework — 2005.
(NCERT, 2005).
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ANNEXURE 2

Skills to be fostered (in the context of English as a second language)
The syllabus (NCERT, 2005) states the following as skills to be fostered.
It can be inferred that these are language abilities to be assessed
continuously.

The development of linguistics proficiency in the children is needed for
the spontaneous and appropriate use of language in different situations.

e The learner should acquire the ability to listen and understand and
should be able to employ non-verbal clues to make connections and
draw inferences.

¢ The learner should develop the habit of reading for information and
pleasure; draw inferences and relate texts to previous knowledge; read
critically and develop the confidence to ask and answer questions.

¢ The learner should be able to employ her communicative skills, with
a range of style, and engage in a discussion in an analytical and
creative manner.

¢ The children should be able to identify a topic, organise and structure
thought and write with a sense of purpose and an awareness of audience.

e The learner should be able to understand and use a variety of registers
associated with domains such as music, sports, films, gardening,
construction work, etc.

e The learner should be able to use a dictionary and other materials
available in the library and elsewhere, access and collect information
through making and taking down notes.

¢ Thelearner should be able to use language creatively and imaginatively
in texts, transaction and performance of activities.

¢ The learner should be able to develop sensitivity towards their culture
and heritage, aspects of contemporary life and languages in and
around the classroom.

e The learner should be able to refine their literary sensibility and
enrich their aesthetic life through different literary genres.

¢ The learner should be able to appreciate similarities and differences
across languages in a multi lingual classroom and society.

e [t is important learner to notice the different languages and language
varieties are associated with different domains and communicative
encounters.

e The learner should become sensitive to the inherent variability that
characterises language and notice that languages keep changing all the time.

¢ [t is possible for a student to notice the differences between her own
speech and the speech of her, say, grandparents.

(Syllabus for Secondary and Higher Secondary Levels: Skills to be
fostered. NCERT, 2005:152)
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